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One night, just before Christmas,
little Bright the sugar glider is swept up
into the sky by a wild, wild wind.
When the wind at last puts her down,
she is a long way from home.

Can she find ber way back in time

forr Christmas with her family?
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Welcome

As a parent, I've seen first hand that children don’t always learn in conventional
ways. School Drama™, Sydney Theatre Company’s teacher professional learning
program for primary school teachers, naturally grew out of this belief that
children can learn so much, including valuable literacy skills, through story and
through drama. The Open Story Box, a collaboration between STC and Central
Queensland University, uses the principles involved in School Drama™ to use
drama to explore environmental sustainability.

When Cate and [ were appointed Co-Artistic Directors of STC, Greening the
Wharf was one of the first projects we announced. It emerged from an
appreciation for our built and natural environment and a belief that the arts
could lead on climate change in showing how easy it is to implement positive
change. We hope that the Open Story Box will help children develop a better
understanding of, and appreciation for, the world around us and the creatures
we share it with. Through projects like this we hope to play our part in creating
the future we want our children to inherit.

Andrew Upton

Artist Director

Sydney Theatre Company
2014



Introduction

We all want the best possible future for our children and generations to follow.
We therefore need an education that prepares them for that future; we need
educational experiences that allow our children to become confident, creative
problem solvers, to become knowledgeable, worthy custodians. We need
educational programs that allow them to engage with and learn about the world,
test out alternatives, understand different perspectives, communicate and take
action. That is why we need educational programs that include drama and the
arts.

While our future is uncertain we know that it will include people having to deal
with complex issues such as climate change and sustainability. Approaching
these issues head on can be very confronting for children, however active
engagement with the environment and environmental issues through arts-based
programs can build their knowledge and commitment to place. Children are
more likely to look after the environment if they know about and care about the
place and the creatures that live in their world. To promote empathy and
understanding the use of educational drama strategies and scenarios are
appropriate for allowing students to explore real life issues through the
protective frame of fictional contexts. Attitudes and perspectives can be tested
with imagination and cognition engaged as students devise and experiment with
alternative actions, solutions and futures. This rationale therefore underpins The
Open Story Box Project.

The project is focused on the early childhood years as we recognize how
important these foundational years are. The focus on drama and the arts relates
to our experience and an ever-growing body of research that clearly
demonstrates how the arts can improve student engagement and meaningful
learning.

The project will also apply and promote the principles of the Reggio Emilio
educational philosophy. This approach values and appreciates the shared
contribution of children and teachers to the learning process and in particular
values the aesthetic qualities of the learning environment. The Open Storybox
project also recognizes the importance of building teacher capacity and
educators feeling valued as part of a community of practice. Therefore the
program is not just about a one off session and provision of resources, but an
invitation to participants to interact with others, to document their learnings, to
share their challenges and successes.

We know that teachers are operating within a climate of increased accountability
and requirements to meet curriculum outcomes and benchmarks and so the
materials provided have been created with clear links to Australian National
Curriculum based learning in mind. The particular focus of this package is The
Arts, Literacy and Geography/Sustainability.

With our first focus text "The Long Way Home" by Emily Rodda and Danny Snell,



we have selected a story that opens up opportunities to explore concepts of
home, place, nature, sustainability and belonging - all relevant concepts to
consider in terms of who we are and how we live. With the 'box’' of resources
and teaching materials we have provided we hope to open up some possibilities
and pathways for project participants. The ways they are used are open to
interpretation though, and we look forward to seeing how the story plays out in
each location. We hope the box, the story, this project opens up new
opportunities and new worlds, for you and your students.

Sue Davis, Kathy Bauer, John Saunders, Hannah Brown
The Open Storybox Project Team

Acknowledgements
This project was also made possible through the support of the Frank Leydon Tot-Ed Trust
which is administered by The Trust Company as trustee.

Images from the picture book The Long Way Home are reproduced with permission by the
publisher Working Title Press. http://www.workingtitlepress.com.au
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Drama in education philosophy and approach

Other art forms offer us new worlds, worlds in which we can feel but not
act, worlds for contemplation. In drama we go beyond that. We create the
world and live, however briefly, by its laws.

-- O’Neill, C. (1995, p. 152)

Research shows consistent positive associations between dramatic
enactment and reading comprehension, oral story understanding, and
written story understanding. Research on the youngest subjects, 5-year-
olds, kindergartners, and first-graders attends almost exclusively to story
understanding. Having enacted a story (as opposed to having the story
read to them in many designs), children are better able to retell the story,
to recall more details, and to put the story’s elements in the correct
sequence. Studies of older children show impacts of drama on readings
skills, persuasive writing ability, narrative writing skills, and children’s
self-conceptions as learners and readers.

-- Catterall, J.S. (2002, p. 60)

Through drama students will take on various fictional characters and work in co-
constructed frameworks to explore different worlds and possibilities. While
performance and presentation options may be part of drama learning, they are
not the key purpose of drama learning.

Drama and theatre artforms are based on human experience and also draw
attention to human experience; our motives, attitudes, experiences, our actions,
consequences of our actions and different ways we may interact with others and
our world. The experience of drama shifts the frame for educational experiences,
from that of outside observer and analyst, to that of participant and ‘actor’.
Drama can build a context and a real experience for children, from which they
can interact and subsequently talk and write about.

Some key terms

e Teacher-in role: When taking on a role the teacher is simply representing
a point of view as someone other than themselves. There is no need to be
a trained actor, to wear a costume or ‘fool’ the children. Belief and
commitment to the role and simple signalling techniques can indicate to
the students that you are working in role. Your involvement and
demonstration that you can work in role and enter into the fiction
provides an important role model for students and gives them
‘permission’ to enter this creative space.

e Story drama - Story dramas are more than simple re-creations of existing
story narratives. They involve the teacher (usually in role) leading the
students in a dramatic exploration of an idea or event drawn from a story.
The focus is often on an event, role or detail that is not fully explored
within the original story, where students can use their imaginations to ‘fill



the gap’ and explore the possibilities. You can also think of story drama
as a ‘reimagining’ of a story, extending and imagining other versions and
endings.

e Dramatic play - involves children in creating a dramatic world where
they take on roles and explore stories and action. While child-structured
dramatic play is the form most often valued and supported in early
childhood contexts, it can also be helpful for the teacher/adults to engage
with children within dramatic play contexts, helping establish the
dramatic world and taking on roles such as co-player or parallel player.

e Pre-text: is a source or stimulus that initiates drama/action. It can be a
story, a picture, a piece of music, or an object but what it needs to do is
provide an introduction to the work or perhaps the first episode. It should
also suggest roles, tasks and actions.

e Process Drama: The main action in a process drama is improvised; with
the role of teacher or “leader” being a key one in this process in helping
create the fictional world, and often introducing a stimulus or pre-text
(O'Neill, 1995). The leader then initiates participants into the drama and
works actively throughout the process, both in-role (as a character) and
out-of role (as the teacher reflecting and narrating dramatic episodes)
(Morgan & Saxton, 1987). These kinds of processes are open works and
rely on the active participation of the process leader and other
participants to be realised.

Drama work with young children

With encouragement, most children will welcome the opportunity to explore the
world of ‘what if’ or ‘let’s pretend’. The teacher or leader plays an important role
though, in providing the frameworks, modelling dramatic ways of working and
participating alongside children as a co-constructor of the fiction.

In early childhood contexts the teacher may readily signal to children that they
are ‘working in role’ through simple strategies such as changing their tone of
voice, putting on a hat or using a prop. They can invite children into the
dramatic frame through questions like ‘What might it be like’, ‘Il wonder how’,
‘Who might know’ and so on.

Some strategies to use include:

® Using ‘blanket’ role - where everyone is taking on the same role together
(We are all sugar-gliders now, let’s curl up in our nest ready for our day-
time sleep)

® Inviting suggestions for actions then enacting them all together (What
actions could we use to show Bright gliding and landing? Let’s now try
that out in our own space)

® Explicitly exploring different ways to show attitudes, emotions, roles and
ideas using movement, posture, gesture and voice

® Guided mime or movement - teacher narration with the group responding
to descriptions and actions



® Using simple chants and rhymes - rather than having a lot of individual
dialogue in dramatic scenes, you might work as a chorus working with
text that has a rhythm or pattern

@® Using music or songs to help inspire and structure children’s movement
and drama work - explore moving in different ways and freezing

@® Use call and response vocal work, use mirror movements (teacher model,
children follow)

® If developing a performative outcome to share with others, the teacher
may work with the group in role to help guide and narrate the action,
providing prompts for the children.

Less structured dramatic play can also be encouraged through setting up a
drama corner or area that may include props, costume pieces, masks, puppets
and items that suggest an environment (e.g. a cardboard tree and vines for a
forest). This can be set up and children invited to play in there at certain times
during the day, or as part of activity rotations. The teacher or educator can enter
into these activities sometimes as a co-player as well.

Teacher in role possibilities

An important strategy for teachers and educators to use when working with
drama is that of Teacher-in-role. Through this work in role the teacher is a co-
player within the fictional frame and can take on different functions. Dunn
(2003) describes these as ‘playwright’ functions including: the narrative,
intervening, reinforcing and reviewing functions. Sometimes the work in role
may not be so deliberate as taking on a specific role and may be like a side
commentary from a fictional frame. Heathcote called this ‘twilight’ role as sitting
somewhere between the teacher/instructor role and the teacher in role (see
Moore, 2013).

Through taking on roles, the teacher is able to work as a co-participant alongside
the students, working within a fictional or ‘make-believe’ frame. They are able to
therefore actively explore with the children aspects of stories, dilemmas and
problem solving. The teacher can also introduce information and help influence
action from inside the drama and it is important to note that this is not always by
taking a high status or high authority role. In fact, taking on a low status role and
asking the students for help, can often be a very effective strategy for drawing on
their ideas and perspectives and endowing them with the power to act.

Some different options for taking on teacher in role have been outlined in
Morgan, N (1987) & Saxton, ] Teaching Drama: A Mind of Many Wonders

1. Role: Authority
Status: high

2. Role: Second in command
Status: middle

3. Role: One of the gang
Status: low



4. Role: The helpless

Status: very low

5. Role: Authority opposed to the group

Status: high

6. Role: Devil’s advocate

Status: high

7. Role: The Absentee

Status: middle

8. Role: Authority outside the action

Status: high/middle

9. Role: The fringe role

Status: high/middle

In planning your own drama work and dramatic play contexts consider:

the attitude for the role you will play

how you might signal working in role and out of role

the kinds of questions your role might ask to draw out student
involvement and understandings

leaving room for the drama to be responsive to children’s input and
suggestions (don’t necessarily plan all details and the final outcome).



Dramatic strategies and conventions

Dramatic conventions are different strategies and ways that dramatic action can
be structured and shaped. They can help with the exploration, identification of
and expression of ideas and emotions. There is no single or exhaustive list of
dramatic conventions and you can invent your own, however some useful ones
that have been used in many drama processes are identified as follows:

Freeze-frames

These are like living photographs, still images or silent tableaux used to
represent a specific incident or event. Individual children or groups are asked to
represent the characters at a significant moment. The freeze-frame can be
improvised or planned briefly. Several freeze frames can be used to represent
the key events of a sequence or narrative. Freeze-frames can also be brought to
life through improvisation or used as the basis for thought tracking. Positioning
and body shape have to be considered carefully in order to represent ideas or
emotions.

Conscience alley

The class divides into two lines facing each other. One child usually in role as a
particular character walks down the ‘alley’ between the lines. The class voice the
character’s thoughts, both for and against a particular decision or action which
the character is facing, acting as his or her conscience. The child in role listens to
his or her conscience before making a decision about the course of action to take.
Conscience alley is a means of exploring a character’s mind at a moment of crisis
and of investigating the complexity of the decision he or she is facing.

Sculptor and clay

Working in pairs, one child is the sculptor and the other is the ‘clay’ who can be
moulded. The sculpture physically moves the other child into a given shape or
character. They are generally given certain parameters.

Thought-tracking

Focusing on the characters in a freeze-frame, or those from an ongoing drama
where the action has been frozen, thought tracking involves the rest of the class
in contributing ideas as if they were speaking the thoughts of one of the
characters. These can support or contrast with the words that the characters
actually say. The class can make a circle around the character and say their
‘thoughts’ aloud. This is a good technique for creating and then examining the
private thoughts of characters at particularly tense moments of a narrative.

Mime

Children work with actions rather than words to convey elements of a character
or their emotions. The mime might be realistic or be slowed down to accentuate
aspects of the movement. This is a good strategy for establishing whole-group
drama and for building an appropriate atmosphere for the work. It gives
children time to think about their roles and the kinds of language they might use.



Hot-seat role play

Hot-seat role plays involve the class asking questions of someone in role as a
character, who sits on the ‘hot-seat’. The questions can be prepared or
improvised. This works best if both the role player and the questioners are
familiar with the character and the narrative. Hot-seating focuses closely on a
character and enables motivation to be explored. It is also a good way of
exploring the gaps in a character’s story. This strategy can be run in different
ways, for example you can divide the group in half, and have half take turns
asking questions, and the other half then signal if they want to respond (while
working in a collective role).

Interviews
Students interview people, groups, or characters to reveal information, attitudes,
motives, aptitudes, and capabilities.

Role on the wall

One or more characters are selected from a story and their outlines drawn on
large sheets of paper. The space around the outline can be filled with comments
made by other characters (children in role) and the space inside the figure can be
used to capture the character’s own feelings at significant moments in the text.
This can be used to create a focus on the difference between external views of a
character and the way that he or she sees him or herself.

Meetings

The teacher in role, for example, is an official, can call a meeting for the whole
class to attend in order for a decision to be made. Meetings enable information
to be shared with the whole group and allow a group decision to be made about a
situation facing them. They allow children to adopt a collective role, for example,
as villagers, which can help less-confident children. Meetings used at the start of
a drama can be an efficient way of creating roles or focusing on a problem.

Ceremonies or rituals

Ceremonies in drama are ritualised movements or activities accompanied by
appropriate language, which are developed into a pattern, used to mark a
notable event. They give a dignity to action and are useful to establish a notion
of a culture, which drama might subsequently explore, or to give a satisfying
conclusion to a piece of work. They often help children deepen their
commitment to the drama.

Drama games

[t is often good to begin a lesson with some drama games and activities to help
set the scene and also contribute to building some of the skills you might want to
focus on in the lesson. Often games you might already know can be adapted, for
example with a game like ‘Ship to shore’ the actions and instructions can be
tailored to match your focus context e.g. trees and the bush.



Musical freeze

The group moves around the room (can have music playing). When it stops
establish three rules for freeze (one high, one standing, one low - or in this case
it could be three different animal shapes). Group members have to remember
which kind of freeze they have to do each time. Keep stopping the music. People
who get it wrong can step to the side.

Clumps

Students mingle around the room in all directions and at varying speeds. They
form groups consisting of the same number of students as prompted by the
teacher. Those who fail to get into groups are eliminated for that round (might
re-join next round if you wish).

Clumps with shapes

As above but they are to make shapes ( e.g postage stamp, Eiffel tower, bowl of
spaghetti - shapes can be selected to relate to the focus theme). Those who fail
to get into a group can be eliminated. The first to be ready can be acknowledged,
you can also introduce dramatic language to highlight different features of the
work.

Hot and Cold/Teddy Bear Hunt

Hide a small teddy bear (in this case native animal puppet) in your classroom- or
a section of your outdoor area. (Make sure children know what they are looking
for.) Have children come into the room and search for the bear.

As they get closer call out "Warmer, warmer" until you get to "Hot!" As they get
further away call out "Cooler, cooler” until you get to "Cold".

The first person to find the bear then gets to go and hide it for the next round.

Wildlife (a version of Fruit Salad)

Get your group into a circle. Walk around the circle and number off the students
as three different animals e.g. possums, wombats and parrots. Stand in the
middle and call out one type of animal. Everyone who is that animal must move
around the outside of the circle as their animal would. The person in the middle
takes a spot in the circle. The last person to find a place goes into the centre.
Periodically the leader calls ‘wildlife’ and everyone has to move around at once.
Then simply come up with fun things for the students to act. For example: 1's are
wild animals etc. Continue until each group has had a few goes. You can change
the animals or invite students to suggest some ideas for animals.

Who am I

The leader or selected player decides what character they are (it could be a
fairytale character or one from a book they have been reading). The group can
ask one question at a time around the circle, the player can only answer ‘yes’ or
‘no’. You can set constraints e.g. can only use ten questions.

10



The Reggio Emilia Approach, The Open Story Box
project and Drama

The Open Story Box project incorporates aspects from the philosophy and
practice of the Reggio Emilia Approach (REA). This approach acknowledges the
child as being a capable and competent individual who has input into the design
of their own learning.

The Reggio Emilia approach to learning originated in the late 1940’s in Reggio
Emilia, a town and province in the northern parts of Italy. These schools began to
provide quality educational spaces for their children after World War II as part
of an initiative driven by parents.

The parents enlisted the help of Loris Malaguzzi to develop schools to reflect
their vision and create a framework for the future education of the children of
Reggio Emilia. Reciprocity and interaction characterize relationships among
participants - children, parents, teachers, community.

Loris Malaguzzi had visited the United States early in his career, and he brought
back to Reggio Emilia many of the principles he had seen put into practice there,
including the ideas of John Dewey (1859-1952). The connection that Loris
Malaguzzi made between John Dewey and the approach to early childhood
education in Reggio Emilia was a crucial component in establishing a new model
of schooling.

The REA was influenced by progressive approaches towards well-known
educational ideas, which reach back to Rousseau through to Pestalozzi and on to
Froebel (1700’s - 1800’s). From these beginnings, the philosophies and theories
of a number of people, including Erik Erikson, Jean Piaget, Barbara Biber, Lev
Vygotsky and Howard Gardner, have been influential in the development of the
Reggio Emilia approach.

This connection with other philosophies gives the REA some common
foundations that are shared with early childhood education in other parts of the
world. The REA is based on child centered learning; creativity and aesthetics;
collaboration; inside and outside environments; documentation of learning
displayed for all stakeholders; and working in partnerships with parents.

The child is valued as part of a community that includes the family, the teacher
and the environment. The environment is seen as the third teacher with each
classroom having aesthetically placed artefacts that bring the outside in and the
inside out.

The Open Story Box and the Reggio Emilia Approach are linked through the use
of drama, co-construction of learning and arts activities. These approaches can
be used to address the requirements of the Australian Curriculum in terms of
content, outcomes and assessment, through an engaged pedagogical approach.

11



The REA documentation wall also provides a clear record of learning displayed
in the classroom for discussion and extension by the child/children, families and
teachers. The Open Story Box and the REA both value the inclusion of an
atelierista (artist) and a pedagogista (curriculum specialist) who works with
teachers on curriculum development. This collaboration brings together a
knowledge of materials, strategies and ways of viewing different to that of
teachers and enriches the learning experiences.

Children’s expression of knowledge through musical performance, drama and
manipulative constructions provides adults with a potent means for accessing
children’s perception and understanding of their world.

The components for learning include:

1 The child - the focus is on strengths and the recognition of the child as an
interconnected member of a social network.

(1 The family - are expected to actively participate in curriculum discussion
and planning.

1 The teacher - is an active co-learner engaged in research.

(1 The community - early childhood programmes are regarded as a vital
part of the community.

1 The environment - schools must be beautiful places that are highly
personal and created by the children. The environment (inside and
outside) is seen as the ‘third’ teacher along with family and the teacher.

1 The curriculum - emerges in the process of discovering individual
projects.

Key Principles of the Reggio Emilia Approach:
1 The image of the child is one of being strong, competent, full of resources,
the child is seen as a constructor and co-constructor of their own learning

1 Community commitment that fosters supportive relationships- teachers
and parents work together in the education of the child.

1 A philosophy that includes a pedagogy based on relationships, listening,
communication and collaboration

1 Preparation of the environment/space to stimulate the senses

1 Project based curriculum that provoke children to hypothesise and
formulate strategies within a small group and communicate to a larger
group.

U Learning is made visible through documentation and links to the co-
construction of curriculum

1 Aesthetics is valued as part of the learning environment

1 The many languages of children used to express the learning that occurs
through creative and individual methods

1 Staff members collectively participate in decision making and are active
researchers in their classrooms

12



The teacher’s role is as both a facilitator and partner in learning. Topic selection
is based on student experiences and is implemented through collaboration
between students, teachers and families.

Project content emerges from students’ evolving understandings through co-
constructed teaching experiences between the child and teacher. Multiple
experiences are provided using a multimedia approach to represent children’s
understandings through the use of a documentation wall that demonstrates the
learning journey.

Extended periods of time are devoted to implementing projects in small groups
and help children to develop language, literacy, scientific, mathematical and
social knowledge.

Through the REA children have the capacity for representing ideas in a wide
variety of symbolic and graphic modes (similar to Howard Gardner’s multiple
intelligences). Malaguzzi called this the “hundred languages of children”. This
recognises multiple paths of expression and intellectual performance.

It is especially effective with students for whom the standard curriculum often
fails to reach. RE schools are distinctive in their curriculum, pedagogy and
organisation that acknowledges and embraces the ability of the child to
‘question, reflect, problem solve, theorise, experiment and express their findings’
through 100 languages of a child.

13



The Long Way Home Introduction

The Long Way Home was selected as our focus text for this project for a number
of reasons.

e Firstly, we were looking for a book that could provide a way in to
exploring our place in the world and the environment;

e We were also looking at a work that could provide appropriate stimulus
for children’s literacy learning and use of language;

e We were looking for a book that would be engaging for young children
including characters and situations they might empathise with;

e We were looking for a text that was (preferably) written by an Australian
author.

We also considered the relevance of using the book in the second semester of the
school year, and the Christmas connection providing an opportunity to create
work that might be featured in the final part of the year.

The story

The Long Way Home follows the journey of a young sugar glider Bright, as she is
blown far away from her home one very windy day. She notices four distinctive
landmarks as she flies through the sky and so once she has landed she uses these
as her reference points as asks various animals for assistance to help find her
way home. Her main helper and companion is a lone wombat named Digby.
Together they locate each of the landmarks as Bright also collected everyday
‘magical’ gifts for each of her family members.

She arrives home just in time for Christmas where her family are overjoyed at
her return, and more than happy to welcome an extra visitor.

The Long Way Home by Emily Rodda and Danny Snell is published by Working
Title Press in Australia. http://www.workingtitlepress.com.au

Discovering the story in your local context

Throughout the project we invite you to open up the story for your children and
to help make it their own by recreating a version of the story within your own
environment.

This means investigating your local surroundings and working out:
e What might be four significant landmarks?
e What types of animals, birds and other creatures might live or visit these

locations?
e Ajourney for Bright (or your own character) to undertake.

14
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Inside The Open Story Box ‘box’

For the original project a box of resources was created and included a range of
resources to help transport children into the world of the story and the
characters.

The contents of the box included:

1. The Long Way Home picture book by Emily Rodda and illustrated by
Danny Snell.

This picture book is the centre of the project. Lessons are built around the
narrative of the story and the characters.

2. Sugar Glider and Wombat finger puppets

These two finger puppets can be used to narrate the story with students, act out
small moments from the book or role play hypothetical situations. (Other hand
puppets were purchased by different schools).

3. Masks of the animal/bird characters that appear in the story.

Print outs provided (designed by Leroy Sams of 369 Design). These can be glued
onto cardboard, cut out and elastic attached. We hope that they inspire the
children to make their own masks of other animals as their version of the story
unfolds. Some students used the outlines as templates and drew their own
versions.

5. Postcards and animal cut outs

The postcards are used in the lesson plans for students to write home about their
adventure as an explorer. The animal outlines were photocopied (at larger scale)
and used as stick puppets and for word wall activities.

6. Shells, feathers and gumnuts
These are artifacts that are featured in the book and can be based around the

class, touched and discussed as part of the learning in the story.

A series of lesson plans and ideas has also been created.
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Australian animals in The Long Way Home

This storybook can be used as the springboard for children learning more about
a range of Australian native fauna. Habitat loss is one of the greatest threats to
our biodiversity. So it is important for children to learn about our special native
species and also build their awareness of the environments that are the ‘homes’
needed for our birds and animals.
The following information has been provided as a starting point so you have
some basics about the animals and birds that appear in the book. You can create
your own knowledge wall and build upon it as you go throughout the unit.

Animal Where it What it Special features | Habitat Family groups
lives? eats? and breeding
BRIGHT Tree hollows | Sap, buds, Gliding Coastal forests | Live in family
Sugar Glider blossoms, membrane from | and groups of up to
(Mammal, nectar, 5th finger to the woodlands. 7 adults.
Marsupial, pollen and first toe on each | Thisis the Recognise
Herbivorous) insects - side of body. Itis | most members by
feeds at nocturnal so it widespread of | scent.
night sleeps during the | the glider Mother carries
day. They have species. 2 young in
special calls by pouch for 2-3
which they months. They
communicate. leave the next
aged 4-5
months
DIGBY Ground Native They dig Forested They live by
Wombat burrow grasses, burrows up to 20 | ranges, from themselves,
(Mammal, during day, shrubs and m long northern NSW | though their
Marsupial, active at roots to South burrows may
Herbivorous) night Australia be grouped
together.
Females carry 1
young in a rear-
opening pouch
for 6 months.
Little Penguin Lives off the | Fish and Their calls They nest on They have 2
(Bird, non- coast, other include yaps, islands or eggs which are
passerines, swimming marine grunts & brays. coastal brooded by
penguin order) and fishing animals Like many beaches, in each parentin
during the seabirds they burrows or turn for a total
day and have a long life under rocks, of 36 days.
typically cycle (av 6.5 often in They bring in
coming into years) but have colonies. food for their

their nests at
night.

lived up to 25
years in
captivity. This is
the world'’s
smallest penguin
and only one to
breed in
Australia - itis
often called the
‘fairy penguin’.

chicks on dusk.
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Red-neck Forests and Grass and This was one of Woodland and | Often live in
wallaby grass on the | leaveson the first coastal scrub, | groups. Has
(Mammal, edges edges of marsupials Eucalypt one joey
Marsupial, forests observed by forests - carried in
Herbivorous) members of the eastern and mother’s pouch

First Fleet in southern for 40 weeks

1788 and most Australia

commonly seen

along the east

coast of

Australia.
Sulphur crested | They nestin | Seeds, bulbs, | Itraises its Forests and They gather in
cockatoo the hollows roots & yellow crest open country flocks when not
(Bird, non- of large, old insect when it is - northern breeding. They
passerines, trees, but of larvae, they excited. Ithas a and eastern have 2-3 eggs
parrot order) course flyin | often feed harsh screeching | Australia which are

sky! on the call. They are incubated for
ground curious and 30 days

intelligent birds
and have
adapted well to
urban
environments. In
captivity they
have lived up to
70 years, though
in the wild can
live 20-40 years.
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Documentation and publishing

Documentation and the Reggio Emilia approach.

Teachers in a Reggio Emilia classroom are seen as researchers in their own
classroom. The learning journey of children and teachers is documented using a
range of techniques that may include videos, recordings, photos, notes, work
samples and explanatory text. These documents provide an opportunity for
children, teachers, parents and community to revisit and reflect on the learning
that has occurred and the process of learning. It may serve as a reflection and
recording tool but also may provide the shape of future learning.
Documentation walls or panels are displayed for all to see so that learning is
made visible to demonstrate the potential to learn. Children and teachers are
the co-constructors of the learning that takes place in the classroom and work
together to learn, teach and document the learning.

Publication arising from this project

We would encourage you to consider ‘publishing’ your own version of the story
as part of your creative process. DIY publishing has never been easier and now
there are many professional online tools and sites so you can actually get
professional printed copies of your own book and make available to others (e.g.
parents and community members). You might like to consider creating your
own children’s storybook as an outcome of this project.

Publishing sites such as Blurb and Lulu provide a range of templates, software
for formatting which you can download or use online, and then a range of
options for size, cover and quality of your book.

Blurb http://au.blurb.com/self-publishin

Lulu http://www.lulu.com

Make sure you get the permission of parents and care-givers to ensure you can
publish photos and artworks of and by the children.
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Curriculum Context

The Early Years Learning Framework (EYLF)

http://docs.education.gov.au/system/files/doc/other/belonging being and bec

oming the early years learning framework for australia.pdf
Children 0-5 years

Aspects of the Open Storybox project can be seen to promote aspects of each of
the five learning outcomes identified for children from birth to 5 years and these
include:

Outcome 1: Children have a strong sense of identity;

Outcome 2: Children are connected with and contribute to their world;

Outcome 3: Children have a strong sense of wellbeing;

Outcome 4: Children are confident and involved learners;

Outcome 5: Children are effective communicators.

In the EYLF ‘Belonging, Being and Becoming’ document, these outcomes are
supported by principles and teaching practice to enhance and support children’s
learning through holistic, play based and intentional strategies. The overarching
intention of the framework is to promote a sense of belonging, being and
becoming to enhance learning in the early years.

National Curriculum - The Arts.

http://www.australiancurriculum.edu.au/TheArts/Curriculum/F-10

The Open Storybox project aims to promote learning in, though and about the
arts. While all arts areas can be utilised and promoted, there is a specific focus on
drama. In The Australian Curriculum: The Arts covers each of the five Arts
subjects - Dance, Drama, Media Arts, Music, and Visual Arts - across bands of
year levels: F-2, 3-4, 5-6, 7-8, 9-10.

The Arts (Drama) Foundation to Year 2

Students learn about how drama can represent their ideas about the world. They
share their drama with peers and experience drama as an audience. Students are
engaged through purposeful play in structured activities, fostering a strong sense
of wellbeing and developing students’ connection with and contribution to the
world. Students become aware of role and situation as they listen and respond as
fictional characters. They explore voice and movement to create role. They learn
about focus and identifying the main idea of the drama. As audiences they
recognise that the purpose of drama is to share it with others. As they make and
respond to drama, students explore meaning and interpretation, forms and
elements and social and cultural contexts of drama. They make simple
evaluations of drama expressing what they like and why.

® Explore role and dramatic action in dramatic play, improvisation and
process drama (ACADRMO027)

® Use voice, facial expression, movement and space to imagine and
establish role and situation (ACADRMO028)

® Present drama that communicates ideas, including stories from their
community, to an audience (ACADRM029)
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@® Respond to drama and consider where and why people make drama,
starting with Australian drama of Aboriginal and Torres Strait Islander
Peoples (ACADRR030).

Geography
http://www.australiancurriculum.edu.au/humanitiesandsocialsciences/geograp
hy/Curriculum/F-10

Through the selection of the text “The Long Way Home’ for this Open Storybox
program, a specific focus is possible on Geography, learning about place and
connections with place and others.

Geography is about the study of our world, place, space and interactions between
the physical and human characteristics of the world. (You might think about it as
the application of science to human/spatial relations).

Foundation level focus: People live in places. Developing an understanding of
place, why places are important to people and require care. Observing and
describing the features of their own place and how they can be represented.

Year 1: Places have distinctive features. Students investigate the distinctive
features of place and how they change, identifying constructed, managed and
natural environmental features. How people can organize space for different
purposes is also explored and why they need care for places. They can record
and represent different places and features on pictorial maps and through
descriptions.

Year 2: People are connected to many places. Connections to other places are
explored with the ideas of distance and scale. Recognising the connections
Aboriginal and Torres Strait Islander people have with specific places.
Appreciation of their place is extended and considered in relation to other places
(other regions in our country & the world). They represent data and features of
places in maps, tables and plans and interpret geographic information to draw
conclusions.

English/Literacy
http://wwwe.australiancurriculum.edu.au/english/Curriculum/F-10

The English curriculum area includes outcomes related to the literature, literacy
and language strands. These areas are addressed through the receptive modes
of listening, reading and viewing and the productive modes of speaking, writing
and creating.

Drama activities can be useful for building students skills and experience across
English curriculum but in particular may assist with speaking skills, rehearsing
ideas for writing, building descriptive language, comprehension and sequencing.
Some relevant components from the Australian Curriculum that may be focused
on include:
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Foundation level: Text types: the exploration of different text types through the
use of questioning and predicting strategies to make meaning of the text,
recalling events from texts that relate to student’s experiences and recognition
that texts take a similar form. The use of rhyme, letter patterns and sounds and
appropriate language features. Reading short predictable texts with supportive
illustrations and appropriate vocabulary that include familiar words and phrases
to convey ideas when writing and communicating.

Year 1: Texts have a purpose: using a range of text types to explore different
ways of communicating in different contexts with a variety of people for
different purposes in combination with ‘sign systems’ of facial expression and
tone. The discussion of text characters, plots and emotions and the use of
different means of communication including movement, story writing and
presentations to convey understanding. The development of student’s own texts
and the analysis of the texts to improve meaning, spelling and punctuation.

Year 2: Analysis of a text: the understanding that audience, purpose, context and
culture influence the design of the text, that text follows specific features that
help serve the purpose and can be enriched by using rich language. The use of
compound structures and punctuation enhances the text and assists to convey
meaning and can designed to suit the audience.
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