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UNIT DESCRIPTION 

This unit provides students in Early Years 

and Primary (F-2) with opportunities to 

explore concepts of home, place, 

nature, sustainability, and belonging. 

The selected storybook can be used as 

the springboard for children learning 

more about a range of Australian 

native fauna.  Habitat loss is one of the 

greatest threats to our biodiversity. Thus, 

it is important for children to learn about 

our special native species and also 

build their awareness of the 

environments that are the ‘homes’ 

needed for our birds and animals.  

The unit uses drama strategies such as 

Teacher in Role (TiR) and process 

drama to help students consider who 

else shares our world. Students play 

roles of park rangers and different 

animals, create soundscapes, and 

embody the landscape itself. They also 

work with puppets, masks, postcards, 

and natural artefacts such as shells, 

feathers, and gumnuts. This unit helps 

students to develop empathy, connect 

with their local environment, value our 

native creatures, and consider ways 

they can help to protect their homes.  

YEAR LEVEL  

Early Years (EY) 

Primary: F-2 

 

The Long 

Way Home 
Considering Other Creatures and Their Homes 

By SUE DAVIS, KATHRYN MURRAY, 

JOHN NICHOLAS SAUNDERS, & 

HANNAH BROWN 

Sue Davis is an Adjunct Associate Professor with 

CQUniversity, Hannah Brown is Head of Drama at 

Sacred Heart High School Hammersmith, Kathryn 

Murray has an international education consulting 

business and John Nicholas Saunders is a lecturer at 

Australian Catholic University. At the time of this 

program’s development, Sue and Kathryn were 

working at CQUniversity, and John and Hannah were 

working for Sydney Theatre Company.  
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EYLF OUTCOMES 

Identity 

Community 

Wellbeing 

Learning 

Communication 

LEARNING 

AREAS 

Drama 

Geography 

Science 

English 

LEARNING INTENTIONS (EXAMPLE)  

• Develop a sense of belonging to place (EY) 

• Learn about the place in which we live (F-2) 

• See rubrics on pp. 14-15 for more ideas 

PREPARING THE SPACE & STUDENTS  

• Set up a display with puppets/toys, masks, 

postcards, animal outlines, and Bright’s gifts. 

• Ask students to look at the display and 

consider what the story might be about. 

• Use Know-Wonder-Learn (KWL) to establish 

prior knowledge of animal characteristics. 

What do we know about Australian animals? 

How do they move, eat, sleep? What are the 

family combinations? Where do they live 

(‘belong’)?  What do you want to know 

about native animals? 

• Look at The Long Way Home cover image. 

What can we glean from this image? What 

do we know already? What do we imagine 

the story might be about?  

• Create a basic map for the area Bright travels 

through (see PDF). As the story is read, map 

where she travels through, who she meets 

and what she finds on the way. 

TIMEFRAME 

6x 1-hour sessions (can be extended) 

RESOURCES 

The Long Way Home by Emily Rodda & 

Danny Snell 

TiR costume signifiers (e.g. hat for park 

ranger, tie for news reporter) 

Native animal finger puppets or toys 

Printed PDFs (attached) of Animal/Bird 

Masks, Postcards, and Animal Outlines. 

Bright’s gifts: Shells, feathers, gumnuts, 

driftwood, reeds  

Arts/craft supplies (paper of different 

sizes, pencils, crayons, tape, etc.) 

Clipboards and maps of school/site 

The Open Storybox Project, using the pretext ‘The Long Way Home’ was developed by CQUniversity and 

Sydney Theatre Company in 2014. It has been adapted by Danielle Hradsky for the Time to Act Curriculum 

Library. 



THE LONG WAY HOME | SUE DAVIS, KATHRYN MURRAY, JOHN 

NICHOLAS SAUNDERS & HANNAH BROWN   

3 

 

SESSION 1:  BELONGING 

ACKNOWLEDGING COUNTRY  

At the beginning of each session, Acknowledge Country using your usual practice and/or any of 

the popular Children’s Acknowledgement of Country. If appropriate, interweave themes from 

each session into your Acknowledgement as suggested. For Session 1, this could include: 

• Who are the people that belong to the Country you live on? What are some of the 

animals, birds, and plants that belong to this Country? What season is it currently? 

WARMING UP 

• Invite students to walk around the space in any direction they choose without touching 

anyone or anything.  

• Practice stopping and starting.  

• Add in animal characteristics to make a statue when you stop (e.g., freeze like a sugar 

glider flying through the trees, like a big, round wombat, like a bouncing Wallaby, etc.). 

• Finish with freezing like a park ranger. Ask the students what park rangers are like and what 

they do. Re-freeze once you have clarified the role as a class. 

DEVELOPING CHARACTERS  

Teacher  in Role:  Park Ranger  

• Put on your Park Ranger costume signifier (e.g. a hat). En-role the students as other park 

rangers using the following narration (or similar): 

Hello, fellow Park Rangers! I’m so glad that you’re all here today as I’m still in training but I 

think we can probably learn from each other. I have been called in here today by your 

teacher to come and look at a little problem they’ve discovered. They found this native 

creature in a rather unusual place. 

• Introduce a puppet of a native animal. 

Now, I’m not sure that this little fellow should actually live in a place like this? Do you know 

where they do live? Why do you think this little one was here? Did they lose their way 

home? Why might an animal like this get lost or be away from its home? 

• Collect students’ responses on your KWL chart. 

We’re going to find out about the story of one little creature who got lost after a big storm. 

Her name was Bright and she was a Sugar Glider and this is what happened the night she 

got lost. Maybe learning about Bright’s journey will help us get this little one safely home. 

UNPACKING THE TEXT  

• Read the first section of The Long Way Home (pp. 1-4). 

• Discuss what has happened to Bright. Focus on details that give specific information about 

the animal and weather (e.g., Bright spreading her arms and riding the winds). 

DEVELOPING CHARACTERS  

Sugar Glider  Character ist ics  (Movement)  

• Still in character as the Park Ranger, narrate to the students: 

Now, I heard that there was a big storm not long ago. I wonder where different animals go 

when there are storms and cyclones? What do you think they do? 

• Invite students to show you, using different animals from the warm-up. Finish by asking what 

might happen to a Sugar Glider if it was caught up in wind and a storm. 

• Look at Sugar Gliders’ special characteristics: sleeping during the day in nests in tree 

hollows, coming out at night to forage for food, living in family groups. They love sweet 

things like nectar! They have a special ability to glide from tree to tree, because they have 

a ‘cloak’ or membrane of skin between their front and back legs. 

• Invite students to curl up in ‘nests’ of 5-7. Guide the students through waking up as the sun 

is setting, stretching their arms and legs, then crawling up a branch to reach a flower to 

eat. Glide over to another tree to find another flower. Repeat a couple of times. 

https://aussiechildcarenetwork.com.au/articles/teaching-children/children-s-acknowledgment-of-country
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INTRODUCING TENSION 

The Storm (Movement and Sound)  

• Discuss what you know about the weather where Bright is (the stars go out, a wild wind 

comes). What time of year is it? (summer, just before Christmas). If possible, introduce the 

name for that season in your local First Nations language. For example, for the Kulin 

Nations, this is Garrawang (Kangaroo-Apple Season), which is often changeable and 

thundery. 

• Sit in a circle and guide the students through the process of making a storm soundscape. 

o Start with rubbing your hands together (wind) 

o Add slowly clicking fingers (rain drops). Some students may need to practice this. 

o Gradually add the occasional clap of hands. 

o To make the rain heavier, go from claps to slaps on thighs. 

o Create thunderous rain by slapping the floor and/or stamping feet. 

o Once the height of the storm has been created, reverse the actions and sounds 

until it returns back to soft rain drops (clicking fingers) and rubbing hands (wind). 

Allow the wind to die out to total stillness. 

• Divide the group in two (the Storm and the Sugar Gliders). Place the Storm in the centre of 

the circle facing out. Ask the Sugar Gliders to curl up in their nests on the outside and go 

through waking up to find nectar. This time, they will be swept off their branches and fly 

through the sky on the wind, before finally landing as the storm finishes. Swap over. 

• Discuss: 

o What did the storm feel like as a Sugar Glider? 

o Why did it make you feel this way? 

o How might Bright feel once the storm had finished? 

o What do we imagine she might be thinking? 

• Invite everyone to take on Bright’s posture as she lands, looks around, and realises she is in 

a very different place. Ask everyone to imagine what she might be thinking. Walk around 

the room and ask individual students to share what Bright is thinking out loud. 

REFLECTING/DE-ROLING 

Writ ing Postcards (L i teracy)  

• As the Park Ranger, re-enrole the students as fellow park rangers again by saying: 

Well, thank you Park Rangers! Now I have a much better understanding of what happens 

to animals like this little fellow [the finger puppet] in storms. Maybe together we can help 

Bright and all the lost animals to get back to their families [clarify when this will happen, e.g. 

tomorrow, next week]. Their mums and dads and grandparents must be worried about 

them! I wonder how we could let them know what has happened to their kids? 

• Guide the students (if they don’t suggest it themselves) towards the postcard templates on 

the display.  

• Using the template, help students to individually write a couple of sentences or draw a 

picture to send to someone special (mum, dad, grandma, grandpa, etc.) for Bright, the 

finger puppet, or one of the other animals they imagined earlier. Show where the animal 

has been and what has happened. 

• Share these postcards with the class. They could be displayed around the classroom or 

posted home for parent/guardian reading. 
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SESSION 2:  NAVIGATING YOUR WAY  

ACKNOWLEDGING COUNTRY  

Weave into your Acknowledgement some or all of the following prompts: 

• What are some of the landmarks of the Country you live on (you may need to explain what 

landmarks are)? How did the local First Peoples navigate this Country? 

WARMING UP 

• Invite the students to walk around the space, as for Session 1: Warming Up. This time, as well 

as stopping and starting, add in ‘go left’ and ‘go right’. Some students may need help. 

• When you give the instruction ‘stop’, ask students to form groups of…and create a shape 

with their bodies (a tableaux or freezeframe). For example, “Form groups of… 

o …five and create a grove of gum trees. 

o …three and make a wombat in a burrow. 

o …four and create rolling mountains. 

o …two and make a possum’s home.” 

• Finish with some of the landmarks described in the book: 

o A great snake sleeping 

o The top of the world 

o A tall white tree hiding the fierce sun 

o A swirling pool stretching away forever 

UNPACKING THE TEXT  

• Re-read pp. 1-4 of The Long Way Home. Focus now on the landmarks. Discuss how the 

landscape is described and/or introduce the idea of ‘metaphor’. Prompt questions could 

include: 

o Was there really a great snake sleeping in the landscape? What was Bright seeing? 

o What might feel like the top of the world to a possum? 

o What is the tall white tree where the fierce sun hid? 

o What is the swirling pool that stretches away forever?  

• Finish reading the rest of the book. What do the landmarks turn out to be? 

• Discuss why Bright might describe a landmark as something else (e.g. a river as a great 

snake sleeping). Explain that Bright may not have known the ‘real words’ but she found a 

way to describe something using similar characteristics to something else she knew. It can 

make it sound more interesting and help the reader paint a picture in their mind.  

• Extension for Lvls F-2:  

o Create a table showing Bright’s description and what she’s actually referring to. You 

could also brainstorm other describing words for those landmarks (see table at the 

end of this session). 

o Pick a local landmark together and try describing it as something else. 

SETT ING THE SCENE 

Mapping the Landscape 

• Look at pp. 2-3 and identify the four landmarks and what they are. 

• Create a map together (or use the one included as a PDF) showing Bright’s journey. 

• Discuss where the landmarks are in relation to each other (e.g. left of, right of).  

• Extension for Lvls 2+: Introduce the directions North, South, East, and West 

o Identify where these directions are in the classroom. To help familiarise students with 

these directions, play the walking game from the warm-up. This time, as well as 

‘stop’ and ‘go’, add in the directions ‘North’, ‘South, ‘East’, and ‘West’. 

o Decide where North is on your story map. 

• Set up the classroom as the story map using chairs, tables, fabric, etc. to make landmarks. 

If you are using the pre-drawn map, Bright’s home tree will be in the south-west corner of 

the classroom. The great snake sleeping (river) stretches across from south-west to south-

east. The top of the world (mountain) is in the centre. The tall white tree hiding the fierce 

sun (lighthouse) is in the east, with the swirling pool (ocean) stretching along the eastern 

side of the classroom. The tangled, secret place (forest) where Bright lands is in the north. 

• Play the walking game again, adding in these landmarks as directions. 
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DEVELOPING CHARACTERS  

Teacher- in-Role:  Park Ranger  

• Put on your Park Ranger costume signifier, and en-role the students using the following 

narration or similar: 

Hello, fellow park rangers! It’s time to help our missing creatures find their way home. Bright 

had some great helpers, like Digby the Wombat, a Penguin, a Wallaby, and a Cockatoo. 

Together, they worked out how to get Bright back home, using lots of good directions. If we 

found Bright, how could we give Bright directions?  

• Put students in pairs/small groups. One child is Bright, the other is a Park Ranger. Give each 

pair/group a different starting point. Have students practice giving instructions to guide 

their partner across the room and find their way home. 

PUTTING IT  INTO PRACTICE 

Places and our  Connections to Them 

• In role as Park Rangers, take the students outside to investigate their local environment and 

find places where different creatures might live or visit. Take clipboards, paper, and pencils. 

You might like to give students a map of the school to work with. 

• Ask students to look for and map key features in the school/site environment. Focus on 

places where birds, animals, reptiles, insects, etc. might live or visit. Share observations 

about these places. 

• Hide several animal puppets or toys in the environment. Using TiR, ask students to search: 

Fellow Park Rangers! There has been a storm, and we need to look for any animals that 

might have lost their way. Can you help to find them? 

• If students are struggling, play games of ‘hot and cold’ to help find the animals. If the 

child/students are close to the object, the teacher calls out ‘hot’. If they are far away, the 

teacher calls out ‘cold’. 

• Once students have found the animals, ask them to think about where these specific 

animals (or similar ones from our region) might live in the school/site environment.  

• As a whole class or in small groups, ask students to guide the animals ‘home’ using different 

landmarks. 

 

Place descr ibed in 

book 

What i t  is  Other describing 

words 

Who Br ight  meets  

there 

Tangled, secret place (p. 

4) 

Forest area Bright lands 

in 

 Digby the Wombat (p. 5) 

Swirling pool that stretches 

away forever (pp. 8-9) 

Beach  Fairy Penguin (p. 11) 

White tree where the 

fierce sun hides (p. 13) 

Lighthouse  Wallaby (p. 15) 

Top of the world (pp. 16-

17) 

Hill with trees  Cockatoo (p. 19) 

Great snake sleeping (p. 

21) 

River  -- 

Home (pp. 25-28) A tree with a hollow  Her family (Ma, Pa, Fly, & 

Auntie Bell) (p. 25) 
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SESSION 3:  DIFFERENT HELPERS  

ACKNOWLEDGING COUNTRY  

Weave into your Acknowledgement some or all of the following prompts: 

• What animals/birds live on this Country? What habitats do they live in? What are their 

names in your local Language?  

WARMING UP 

• Play a version of musical statues. Invite students to move around the space as the music 

plays. Call out different animals from the story (Sugar Glider, Wombat, Penguin, Wallaby, 

Cockatoo). Everyone moves as that animal until the music stops and they freeze. You may 

like to use different pieces of music for different animals (e.g. Don Spencer’s Dig, Dig, Dig 

(Like a Wombat) and Sh Sh Sugar Glider, or classical music such as Carnival of the Animals). 

DEVELOPING CHARACTERS  

Describing Animals  

• Over time build up a display wall with pictures and information about different creatures in 

the book (see table at the end of this session for an overview of animals and information). 

• In a circle, ask students to think of a word to describe features of a Sugar Glider. 

• Invite students to create a movement or gesture to show this feature. 

• Go around the circle and share each movement/gesture and word individually. 

• Display the outline drawing of a Sugar Glider (see attached PDF). In the drawing, teacher 

or students write down some of the descriptive words. 

• Repeat for Digby the Wombat (and, if you wish, other animals. Cut outs are provided for a 

Cockatoo, Wallaby, Penguin, Pelican, Goanna, Platypus, Echidna, Snake, Koala, and 

Possum). This could be done with older students in small groups. 

• Read out the descriptive words as a freeverse poem. 

• Extension activities for Lvls F-2:  

o Explore examples of other rhymes and verses about Sugar Gliders, Wombats, 

and/or other animals (e.g. Colin Thiele’s Australian Animal Verses). What descriptive 

words do you already have? What new ones do you discover? 

o Discuss what functions these features serve (e.g. Sugar Glider’s grey soft fur helps 

them to hide in the bush and stay warm). 

o Investigate local First Nations names and/or descriptions for these animals. 

Embodying Animals  

• Allocate students into pairs, with one child being Person A and the other Person B. 

Demonstrate this activity first, with the teacher as Person A, and a volunteer Person B. 

• Person A is an artist. Person B is a lump of clay. Person A sculpts Person B into a specific 

animal (e.g. a Sugar Glider). Students will use the knowledge gained in the previous activity 

to help make their sculptures recognisable with features similar to the selected creature. 

• Invite all the sculptors to take a walk around the room as if it is an art gallery, while the 

animals stay frozen. What features can they observe? Which animals can they identify? 

• The sculptors return to their partner and swap over. Person B sculpts Person A into a 

different animal. Repeat the gallery walk and discussion. 

Interact ing as Animals  

• Put pairs together to create around six groups. Allocate each group a different book 

animal (Baby and Grown-Up Sugar Glider, Wombat, Penguin, Wallaby, Cockatoo). 

• Give each group cut-out masks for their animal (or help students create their own masks).  

• Ask each group to come up with ways of moving and acting for their animal. 

• Now ask each group to think about what each animal’s voice would sound like. Go 

through the book, identifying places where voice descriptions are included: 

o Digby the Wombat: rumbly, friendly (p. 5) 

o Penguin: squawky (p. 11) 

o Wallaby: snuffly (p. 15) 

o Cockatoo: screechy (p. 19) 

• Ask groups to move around the space in character, greeting other animals using gestures 

and voice. 
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INTRODUCING TENSION 

• Set up the classroom as for Session 2 with the different places from the story (two forest 

areas, the beach, lighthouse, hill with trees, and river).  

• Brainstorm as a class where each group of animals should live.  

o What are their needs?  

o How do the places they live meet those needs? 

o How do their different features help them to move, breathe, eat and respond to 

their environment? 

• Give students some time to role-play in animal groups in their different habitats. In spaces 

where it is possible to create drama corners, puppets, masks and other props could be left 

there for children to engage in dramatic play in less formal lesson activities. 

Option 1 : Ear ly Years , Lv l  F )  

• Using TiR as the Park Ranger, re-introduce the finger puppet from Session 1: 

Excuse me, Animals! My name is _______ and I’m a Park Ranger. My friends and I found this 

little creature, but we don’t know where its home is. Could you please help us find its 

special place? 

• Work together in a whole-class role-play to discover what the finger puppet animal’s needs 

and different features are, and which places might meet those needs. For example, travel 

together to each different place and meet the animals there: 

Hello, Penguins! We’re trying to help this [animal] find the place where it belongs. What 

makes your place special? Do you think this animal belongs here? 

• Once you’ve visited each space, decide as a class where the animal should live. 

Option 2: Lv ls 1 -2 

• Create smaller groups with different animals in each group (e.g. a Sugar Glider, Wombat, 

and Penguin). 

• Using TiR as the Park Ranger, introduce different puppet/toy animals (one for each group): 

Excuse me, Animals! My name is ______ and I’m a Park Ranger. My friends and I found 

these creatures, but we don’t know where their homes are. Can you please help them find 

their special places? 

• Give each group an animal and ask them to work together in character to discover what 

the animal’s needs and different features are, and which places might meet those needs. 

Role-play visiting the different places in character with the puppet/toy animal, using 

appropriate voices, movement, and gestures. 

• Ask students to share their role-plays with the class. You (TiR) might play the puppet/toy 

animal directly or stay in role as the Park Ranger. 
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Austral ian animals  in  The Long Way Home  

The following information is provided as a starting point so you have some basics about the animals and birds that appear in the book.  You can 

create your own knowledge wall and build upon it as you go throughout the unit. 

Animal  Home Food Special  features  Habitat  Family groups and breeding  

BRIGHT 

Sugar Glider 

(Mammal, 

Marsupial, 

Herbivorous)  

Tree hollows Sap, buds, 

blossoms, 

nectar, pollen 

and insects – 

feeds at night 

Gliding membrane from 5th 

finger to the first toe on each 

side of body. Nocturnal so it 

sleeps during the day. They have 

special calls to communicate.  

Coastal forests and 

woodlands. This is the 

most widespread of 

the glider species.  

Live in family groups of up to 7 

adults. Recognise members by scent.  

Mother carries 2 young in pouch for 

2-3 months. Young gliders leave the 

nest aged 4-5 months. 

DIGBY 

Wombat 

(Mammal, 

Marsupial, 

Herbivorous) 

Ground 

burrow 

during day, 

active at 

night 

Native grasses, 

shrubs and 

roots 

Dig burrows up to 20 m long Forested ranges, from 

northern NSW to South 

Australia 

Live by themselves, though their 

burrows may be grouped together. 

Females carry 1 young in a rear-

opening pouch for 6 months.  

Little Penguin 

(Bird, non-

passerines, 

penguin order) 

Lives off the 

coast, 

swimming 

and fishing 

during the 

day and 

typically 

coming into 

their nests at 

night.  

Fish and other 

marine animals 

Calls include yaps, grunts & 

brays. Like many seabirds they 

have a long life cycle (av. 6.5 

years) but have lived up to 25 

years in captivity. This is the 

world’s smallest penguin and 

only one to breed in Australia – 

often called the ‘fairy penguin’.  

Nest on islands or 

coastal beaches, in 

burrows or under 

rocks, often in 

colonies.  

They have 2 eggs which are 

brooded by each parent in turn for a 

total of 36 days. They bring in food 

for their chicks on dusk.  

Red-neck 

wallaby 

(Mammal, 

Marsupial, 

Herbivorous) 

Forests and 

grass on the 

edges  

Grass and 

leaves on 

edges of 

forests 

One of the first marsupials 

observed by members of the 

First Fleet in 1788. Most 

commonly seen along the east 

coast of Australia.  

Woodland and 

coastal scrub, 

Eucalypt forests – 

eastern and southern 

Australia 

Often live in groups. Has one joey 

carried in mother’s pouch for 40 

weeks  

Sulphur 

crested 

cockatoo 

(Bird, non-

passerines, 

parrot order) 

Nest in the 

hollows of 

large, old 

trees, but of 

course fly in 

sky! 

Seeds, bulbs, 

roots & insect 

larvae, they 

often feed on 

the ground 

Raises its yellow crest when it is 

excited. Has a harsh screeching 

call.  Curious and intelligent birds 

that have adapted well to 

urban environments. In captivity 

they have lived up to 70 years, 

though in the wild can live 20-40 

years.  

Forests and open 

country – northern 

and eastern Australia  

Gather in flocks when not breeding.  

They have 2-3 eggs which are 

incubated for 30 days 
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SESSION 3:  EVERYDAY SPECIAL AND MAGICAL  

ACKNOWLEDGING COUNTRY  

Weave into your Acknowledgement some or all of the following prompts: 

• What do you find magical or special about the Country you live on? Which places are 

special for the First Peoples of this Country? 

WARMING UP 

• Before the students come into the room, place Bright’s gifts (shells, feathers, gumnuts, 

driftwood, reeds) around the space. Play ‘hot and cold’ (see instructions in Session 2) until 

each gift has been found. 

• Sit in a circle and explain that today you are focusing on finding the special and magical in 

the everyday. In the story, one way of creating something magical from the everyday is 

shown when Bright finds gifts for everyone from everyday items. 

• Explain the concept of mime: using facial expressions, gestures, and movement to show 

the size, shape, and weight of imagined objects. Demonstrate a couple of examples and 

ask students to guess what you are holding (e.g., a large, heavy box; a tiny, soft kitten). 

Mime can also be a kind of magic, as we create something special with just our bodies. 

• Ask students to think of an animal or one of the presents Bright finds in the book. Practice 

miming holding these animals or objects. 

• Ask for a volunteer to share their mime, then carefully pass the animal/object on to the 

person next to them. Each person observes and builds on what they’ve seen before them. 

After the animal/object has gone around the circle, ask everyone what they think it was, 

then check with the original volunteer to share the correct answer. Repeat with different 

starting volunteers. 

UNPACKING THE TEXT  

• Re-read the sections of the book where Bright finds each object. Identify the gifts Bright 

found, what they were, who they’re for, and what makes them special (see table at the 

end of this session). 

• Discuss what makes something ‘special’ enough to be a gift. Why does Ma say that Digby 

has brought the best present of all (p. 27)? 

CONNECTING WITH PLACES  

• Brainstorm ideas for things we might look for in our environment that could be made into a 

gift or something special (e.g. painting a stone as a toy or decoration, leaves for 

bookmarks, etc.).  

• Remind students that we need to take care of the places we live in. Discuss how we can 

find special things in the environment without harming it, e.g. not picking growing things 

(unless they’ve been specially planted for this purpose), leaving objects that form 

creatures’ homes, etc. Mention that different places belong to different people and/or 

have different needs and levels of protection, e.g. collecting rocks at the school/site might 

be fine, but not at sacred sites or state/national parks. 

• Take students outside for a walk on school/site grounds looking for special or magical 

objects, or objects that can be made special/magical. These objects could include pieces 

of rubbish. Explain that collecting and reusing rubbish is a great way to take care of places. 

• Extension (Lvls F-2): Take clipboards, paper, and pencils, and your map of the school 

created in Session 2. Help students record where they found their special and magical 

objects. 

• Look at examples of different patterns and ways to decorate objects and/or turn them into 

something else. Include examples by First Nations Peoples.  

• Extension (Lvls F-2): Explore how and why people decorate objects to share knowledges 

and communicate meaning. For First Nations artworks, focus on how decorations on an 

object can connect it to the place it belongs (e.g. particular designs belong to specific 

peoples/Countries, designs tell stories about places). 

• Experiment with different techniques to decorate/transform the objects.  

• Extension (Lvls F-2): Help students to create objects that communicate experiences, ideas, 

and/or observations connected with the place the object was found.  
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STORYTELL ING 

• When the special and magical objects are dry, ask students to find a special place in the 

room where they can be ‘discovered’. You might like to set the room up with the different 

story places from previous sessions. Alternatively, objects could be taken back to the place 

outside where they were first found. 

• Using TiR as the Park Ranger, en-role the students as fellow Park Rangers: 

Hello Park Rangers! Good news! Our creatures are on their way back to where they 

belong, but they need help finding presents for their families. Can we help them out? Let’s 

see if we can discover some special and magical objects! 

• Using whole class role-play, help students take turns ‘discovering’ their objects and sharing 

them with the rest of the class. Ask students to explain who the gift would be a good 

present for and why. 

• Place students in pairs to role-play giving and receiving the gifts. Discuss and model the 

importance of the person receiving the gift and how they can comment on an interesting 

feature of the present. 

• Extension Lvls F-2:  

o As part of their gift explanation/role-play, ask students questions such as: 

▪ What needs does the gift serve for the animal? 

▪ How is the gift connected to a special place? 

▪ How does the gift help to take care of that place? 

o Guide students to create short texts explaining who the gift is for, why it was chosen, 

and how it is connected to place. 

 

Bright ’s gi ft  What i t  is  Who’s  i t  for?  What makes i t  magic? 

Magic brush (p. 6) Flowering gumnut Ma Cool and soft but glows hot 

red, like fire 

Magic stone (p. 10) Shell Fly Beautiful with rushing water 

trapped inside 

Magic walking stick (p. 14) Driftwood Pa Pale, polished smooth as skin 

Magic fan (p. 18) Feather Auntie Bell Changes colour as it moves 

Magic flute (p. 22) Reed Digby the Wombat Makes a singing sound when 

you blow through it 
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SESSION 5:  FAMILY AND COMMUNITY  

ACKNOWLEDGING COUNTRY  

Weave into your Acknowledgement some or all of the following prompts: 

• Who are the Elders of the Country you live on? How do they care for Country and 

community? 

WARMING UP 

• Sit in a circle on chairs. 

• Walk around the circle and number off the students as three different animals (e.g. 

Possums, Wombats, and Parrots).  

• Ask for a volunteer to stand in the middle, and remove their chair (there should be one 

chair less than the total number of students). 

• Call out one type of animal. Everyone who is that animal must move through the circle, in 

character as the animal (movement, gesture, voice). The person in the middle takes one of 

their seats. The last person to find a seat now goes into the centre. Repeat. 

• Periodically, call out ‘Wildlife’. Everyone has to move at once. 

DEVELOPING CHARACTERS  

• Explain that we’ve been following the stories of Bright and the other lost animals, but today 

we’re going to visit their family and friends at home. 

• Early Years, Lvl F: Research Sugar Glider family structures as a class (family groups of up to 

seven adults plus babies, babies are often born as twins).  

• Lvls 1-2: Place students in small groups and assign each group an animal (this could be the 

same animal/group from Session 3). Help groups to research their animal’s family structures. 

Compare the range of structures and relationships found. 

• Optional: Play the warm-up game from Session 2 using your new knowledge about Sugar 

Glider/different animals’ families. For example, “Form groups of… 

o …three and make a wombat family. 

o …seven and make a sugar glider family. 

o …two and make twin baby sugar gliders.” 

INTRODUCING TENSION 

Teacher  in Role:  News Reporter    

• Put on your News Reporter costume signifier (e.g. tie, microphone). Pretend that you are on 

the news: 

As locals continue the clean-up of damage resulting from the huge storms last week, the 

search is still on for some missing people and animals. Tonight we’ll be moving out to our 

people on the street (and in the bush) to hear firsthand what’s been happening. 

EMOTIONAL AWARENESS AND MANAGEMENT  

• Explore the feelings of Bright/the animals’ family and friends when their baby is lost. 

Together as a group you might like to: 

o Draw pictures of family members’ faces. 

o Create facial expressions of different emotions (e.g. sad, anxious, worried). 

o Use body language to show how these emotions feel. 

o Name these emotions. 

• Brainstorm how the family and friends might cope with feeling this way, and how they 

might have sought help: 

o What might they have done to try and find Bright/the animals? 

o Who might they have talked to? 

STORYTELL ING 

Interviews in Role  

• Introduce the idea of a Hot Seat interview. Half the students will be interviewers, while the 

other half will be Bright’s mother being interviewed. Use TiR as the News Reporter to help 

lead the interview.  
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• Place students in pairs with one child being Person A and the other Person B. Person A will 

be a reporter and Person B will be a family member or friend of Bright/the other missing 

animals. Practice possible questions and responses as a group before beginning the pair 

role-plays. 

• Use TiR as the News Reporter to move around the class and invite interview snippets from 

different reporters. 

Writ ing and Drawing in Role  

• Early Years, Lvl F: Create a missing poster for Bright as a class. Students can draw their own 

pictures of Bright to go on the poster and create short messages in character as Bright’s 

family member or friend. 

• Lvls 1-2: Create missing posters either individually or in the animal groups from earlier. Draw 

pictures of the animal with its family and write a message in character as the animal’s 

family member or friend. 
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SESSION 6:  RETURNING HOME 

ACKNOWLEDGING COUNTRY  

Weave into your Acknowledgement some or all of the following prompts: 

• Where on Country feels like home to you? How do you help care for Country? 

WARMING UP 

• Play a variation of ‘Ship to Shore’ but with places from the book: 

o Create a clear space with room for everyone to move around in. Everyone starts 

standing in the middle of the space. This is ‘Home’. 

o Assign different sides of the space different names. For example, front of the space 

is ‘Forest’, back is ‘Beach’, one side is ‘River’, and the other is ‘Hill’.  

o Call out the different places. When you call ‘Forest’, everyone must run to that side 

of the space as quickly as possible and create a shape for that place.  

o Options:  

▪ The last student to reach the place called is out. 

▪ Add actions based on the different animals. For example, for ‘Sugar Glider’ 

hold arms out and take a big jump, for ‘Wombat’ crawl on all fours, etc. 

CONNECTING WITH PLACES  

• Discuss differences between a house and a home, e.g. a house is an object and a home is 

a place where you feel safe, where you belong, and where the things/people you like are. 

Why is having a home important? 

• Ask students to reflect on and share things from home that make it their ‘home’: 

o What features does it have? What objects, people, and animals belong there? 

o How do they help to look after it? 

• Discuss whether wild animals have homes and draw connections to students’ own homes. 

Prompts could include: 

o What makes their homes important?  

o What features do their homes have?  

o Who/what belongs there?  

o How do animals look after their homes? 

• Look at the postcards created in Session 1 from Bright/other animals explaining the 

adventures they have had since the storm. 

• Create postcards from home (from Bright’s family or from the other animals’ families as 

from Session 5). Draw pictures of the features that make these homes special. 

UNPACKING THE TEXT  

• Re-read the final part of The Long Way Home, where Bright returns home (pp. 23-30). 

• Discuss how you greet people like family members you haven’t seen for a while. 

• Early Years, Lvl F: 

o As a whole class, create a welcome home tableau. 

o Discuss why Digby doesn’t know what a home is. Consider how some people don’t 

necessarily have homes like Bright. What can they and others do to help? 

o Create three tableaux of Bright and Digby’s experience returning ‘home’. 

▪ Tableau 1: Bright and Digby’s first appearance. 

▪ Tableau 2: Bright’s welcome. 

▪ Tableau 3: Digby’s welcome. 

o Bring each tableau to life for 30 seconds. What do different characters say and do? 

• Lvls 1-2: 

o As a whole class, create a welcome home tableau. 

o Discuss why Digby doesn’t know what a home is. Consider why some animals might 

not have a home (e.g. loss of habitat). What can they and others do to help? 

o As a whole group or in the animal groups from previous sessions, create three 

tableaux showing your animal arriving home with the help of a Park Ranger. 

▪ Tableau 1: The Baby Animal and Park Ranger’s first appearance. 

▪ Tableau 2: Baby Animal’s welcome. 

▪ Tableau 3: Park Ranger saying goodbye. 



THE LONG WAY HOME | SUE DAVIS, KATHRYN MURRAY, JOHN 

NICHOLAS SAUNDERS & HANNAH BROWN   

15 

 

STORYTELL ING 

Interviews in Role  

• Brainstorm all the different characters you’ve met throughout this unit. 

• With the teacher as News Reporter, model different news intereviews e.g.  interview 

different family members and people Bright met on the journey. How do they feel now that 

she is home safely?  

• After modelling an interview, you could divide the class in two, with half as interviewers, 

and half as an interviewee – use microphones or props to pass around to the person asking 

or answering.  

• For older students and those who work well independently, place students in pairs. Person 

A is a news reporter and Person B is a family member or friend of Bright/the other missing 

animals, or someone they met along the way. Prompt questions for the reporter could 

include: 

o What did you think when you first met Bright/the missing animal? 

o How were you able to help Bright/the missing animal? 

o What did you do to try and find Bright/the missing animal? 

o How do you feel now that Bright/the missing animal is home safely? 

• Early Years, Lvl F: 

o Explore retelling the story from different characters’ perspectives through dramatic 

play, performance, images, drawing, and/or writing. 

• Lvls 1-2: 

o Explore retelling or adapting the story based on your missing animal and local 

environment.  

▪ Choose plot, characters, structure, language features and vocabulary to 

adapt. 

▪ Story could be told through role-play, puppetry, writing, drawing, and/or 

performance. 

PUTTING IT  INTO PRACTICE 

• Brainstorm, research and enact ways that you as a class can help to make sure local 

animals have homes. For example: 

o Identify animal food trees in the school grounds and local areas. Create and/or 

develop a native plant garden at the school to provide shelter and food for 

animals, birds and insects. 

o Possums and sugar gliders often like to live in tree hollows but these take many years 

to develop naturally. Discuss ways the school or centre might host possum and 

other special wildlife boxes to provide alternative shelter.  

o Find out about local native wildlife rescue groups and services. Fundraise for and/or 

share information about them. 

o When driving with your family at dawn and dusk, help your driver to be careful and 

keep an eye out for native animals. Find a cardboard box and towel to keep in the 

boot and explain to your family why it’s important. 

o When possums, kangaroos, and other native marsupials are killed on roads, often 

their pouches contain babies. If you see an animal on the side of the road (or your 

driver hits an animal), ask your parents/guardians to check their pouches (if they 

are not comfortable doing this, they can also ring the local native wildlife rescue 

group to come and check). Sometimes these rescues babies can be reared by 

wildlife carers and returned to the wild. 

o Celebrate the International Day for Biological Diversity in May. 
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CONTENT DESCRIPTIONS (VICTORIAN CURRICULUM V9.0*)  

L
V

L
 2

 

discuss how characters and 

settings are connected in texts  

VC2E2LE01 

compare features of texts and 

share personal preferences 

VC2E2LE02 

create texts by adapting 

structures and features through 

writing, drawing and 

performance 

VC2E2LE05 

use interaction skills when 

engaging with topics and texts 

VC2E2LY01 

use comprehension strategies 

and begin to analyse texts 

VC2E2LY10 

create short texts for familiar 

audiences using simple text 

structures, etc as appropriate 

VC2E2LY11 

develop practices for creating 

and performing, using the 

elements of drama 

VC2ADR2D01 

 

use a variety of dramatic forms 

and elements of drama to 

create real and imagined stories 

VC2ADR2C01 

present and share drama that 

communicates ideas to 

audiences in informal settings 

VC2ADR2P01 

plants and animals 

have basic needs, 

including air, water, 

food and shelter; the 

places where they live 

meet those needs 

VC2S2U02 

 

plants and animals 

have external features 

that perform different 

functions to enable 

their survival; different 

features in animals 

enable them to move, 

breathe, eat and 

respond to their 

environment 

VC2S2U03 

 

taking care of Earth’s 

water, land and air 

involves consideration 

of reducing, re-using 

and recycling materials 

to conserve Earth’s 

resources 

VC2S2U09 

the places in which 

they live, why their 

places are important to 

them, the features of 

places, and how 

places can be looked 

after 

VC2HG2K01 

how places are 

identified and named, 

including by Aboriginal 

and Torres Strait Islander 

Peoples 

VC2HG2K02 

the natural and 

constructed features of 

places, how they 

change and how they 

can be cared for 

VC2HG2K05 

weather and seasons, 

including Aboriginal 

and Torres Strait Islander 

Peoples’ seasonal 

calendars 

VC2HG2K06 

people’s 

interconnections with 

places in Australia and 

the world 

VC2HG2K07 

ask geographical 

questions about places 

and our connection to 

them 

VC2HG2S01 

collect, sort and record 

information and data 

from observations, 

including from fieldwork 

and maps 

VC2HG2S02 

represent and describe 

the information and 

data from observations 

in different formats, 

including sketches and 

labelled maps or 

photographs 

VC2HG2S03 

develop narratives and 

share observations 

about places, using 

sources such as maps 

and photographs 

VC2HG2S05 

L
V

L
 1

 

discuss how language and 

images are used to create 

characters, settings and events 

VC2E1LE01 

discuss texts and make 

connections with their own 

experiences 

VC2E1LE02 

retell or adapt texts through role-

play, writing and drawing 

VC2E1LE05 

use interaction skills  

VC2E1LY01 

use comprehension strategies 

and draw on learnt vocabulary 

and growing knowledge to build 

meanings 

VC2E1LY12 

create short texts, written and 

spoken, on personal and learnt 

topics 

VC2E1LY13 

L
V

L
 F

 

discuss experiences that are 

similar or different to their own  

VC2EFLE01 

respond to stories, share feelings 

etc about the events and 

characters depicted 

VC2EFLE02 

retell and adapt texts through 

play, performance, drawing and 

writing 

VC2EFLE05 

interact in informal and 

structured situations 

VC2EFLY01 

use comprehension strategies to 

understand and discuss texts  

VC2EFLY12 

create short texts to explore, 

record and report ideas and 

events 

VC2EFLY13 

explore ideas for characters and 

situations through dramatic play 

VC2ADRFE02 

use play and imagination to 

discover possibilities and ideas 

for characters and situations 

VC2ADRFD01 

create drama stories that 

communicate ideas and explore 

meaning 

VC2ADRFC01 

 

L i tera tu re  L i te racy  A l l  Content  Descr ipt ions  B io logical  

Sc iences  

Knowledge and 

Unders tand ing  

Sk i l l s  

 ENGLISH DRAMA SCIENCE GEOGRAPHY 

*Similar content descriptions can be found in the Australian Curriculum and/or relevant state or territory curricula. 
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VEYLDF OUTCOMES 

E
A

R
L
Y

 Y
E

A
R

S
 

Build self-identity and 

a sense of belonging 

Learn on Country in 

the natural world 

Appreciate similarities 

and differences 

between individuals 

and groups 

Explore different 

identities and points of 

view 

Learn how to interact 

with others with care, 

empathy and respect 

Develop a sense of 

belonging to people, 

Country, place, and 

communities 

Become aware of the 

impact of the local 

environment on their 

lives 

Learn ways to care for 

the environment and 

contribute to a 

sustainable future 

 

Learn how to express 

and manage feelings 

and develop self-

reliance 

Learn and practice 

strategies to manage 

disappointments, 

anxiety, frustration 

and loss 

Learn to manage and 

move their bodies in 

space in a range of 

environments and 

settings 

Create and perform 

simple rhythmic 

movement sequences 

Connect with people, 

places, technologies, 

and natural materials 

Expand scientific 

thinking skills 

Develop explanations 

for observed 

phenomena 

Generate and discuss 

ideas, make plans, 

exercise skills, 

brainstorm solutions to 

problems, reflect and 

give reasons for their 

choices 

Re-enact stories using 

creative arts, such as 

drawing, drama, and 

movement, to 

communicate with 

others 

Create and explore 

imaginary worlds 

through dramatic play 

Create and display 

information in a way 

that suits different 

audiences and 

purposes 

Use and create simple 

texts about familiar 

topics and choose the 

content, form and 

vocabulary within 

their writing 

 

OUTCOME 1 :  

IDENTITY  

OUTCOME 2 :  

COMMUNITY  

OUTCOME 3 :  

WELLBE ING 

OUTCOME 4 :  

LEARNING 

OUTCOME 5 :  

COMMUNICATION 
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GLOSSARY 

COUNTRY The lands, waterways, and sky to which Aboriginal and Torres Strait Islander 

peoples are connected, as well as the laws/lores, places, customs, language, 

beliefs, cultural practices, and so on associated with that land. 

DE-ROLING Consciously coming out of character and returning to your own self/identity. 

DRAMATIC PLAY Similar to role-play but used more in Early Childhood/Foundation education. 

Students still take on different roles and act out scenarios. Dramatic play is less 

structured/more open-ended than role-play. For example, in role-play, students 

might be invited to pretend to be frogs in a pond, who need to respond to a 

human littering. In dramatic play, the pond with the litter might be created as a 

station, and the students have freedom to engage with it imaginatively as they 

choose (as animals, humans, etc.). 

GESTURE (DRAMA)  An expressive skill, using the body (usually the arms and hands) to convey 

meaning with or without words when portraying a character. 

HOT SEAT A drama strategy, where a character is questioned by the group about, for 

example, their background, behaviour and motivation. 

MIME Children work with actions and their bodies rather than words to convey 

elements of a character or their emotions.  The mime might be realistic or more 

abstract to express feelings and emotions.  

MOVEMENT 

(DRAMA) 

An expressive skill, using the body to express character, tell story, and convey 

meaning. Movement can include gait or walk, posture, and stance. 

NARRATION A convention involving explicitly telling a story to the audience using spoken 

words. 

PUPPETRY A convention involving telling stories by manipulating objects, usually made to 

resemble some kind of human or animal. Drama styles that use puppetry are 

found all over the world. 

ROLE-PLAY Pretending to be a particular character(s) and to behave and react in the way 

that the character would. Can be done individually, in pairs or small groups, 

and/or as a whole class. 

SOUNDSCAPE  Sounds can be created by using different parts of our bodies to create a sense 

of mood, environment and more. Sounds can be created through voice, body 

percussion, use of objects, or a combination. 

TABLEAUX  

(ALSO FREEZEFRAME, 

FROZEN IMAGE)  

A ‘living picture’. A convention involving telling a story by freezing in position. 

Can be done individually or in a group. To tell the story clearly, performers 

should use strong expressive skills: facial expressions, exaggerated physical 

shapes, and different levels (e.g. standing, crouching, kneeling). 

TEACHER IN ROLE 

(TIR)  

Teacher takes on a role related to the story, participating directly in the role-

play. TiR is particularly useful as a way to challenge the students or introduce 

conflict.  

TRANSFORMATION 

(DRAMA) 

A convention involving changing from one character, time, place, or object to 

another within a story. For example, changing from a fish to a bird; travelling to 

the past or future; shifting from a pond to a city office; turning the same piece 

of cloth into a frog’s egg and then into a lily pad.  

VOICE An expressive skill which can be used and manipulated, for example through 

accent, diction, pitch, pace, tone, etc. 

 


